
        
    

        
       

 
               

   

           
         

          
   

            
           
          

             
             

  

 

    

What is the Faculty Formative Feedback Project (FFFP, 
pronounced triple FP) and why should I do it? 
JEN-MEI CHANG, PROFESSOR OF MATHEMATICS AND CO-LEADER OF FFFP 
DEPARTMENT OF MATHEMATICS AND STATISTICS, CALIFORNIA STATE UNIVERSITY, LONG BEACH 

Are you ready to take your teaching to the next level? Look no further than the Faculty 
FormaCve Feedback Project (FFFP). 

Since Spring 2021, FFFP has developed 20 Partners across five academic colleges and 18 
departments. As of Spring 2024, FFFP has directly supported 168 distinct CSULB faculty (45 
have participated at least twice) who have served roughly 20,000 students during the semester 
of their participation. 

FFFP is a dynamic program designed to enhance your teaching pracCces through formaCve 
feedback. Although the showing has been strong for Assistant Professors and Part-Time 
Lecturers (Figure 1), it welcomes all instrucConal faculty (i.e., tenured and tenure-track faculty 
as well as full-Cme and part-Cme lecturers). Unlike tradiConal evaluaCons, FFFP provides a safe 
space for growth, allowing you to receive construcCve insights without the pressure of formal 
assessment. 

Figure 1. FFFP par-cipa-on by academic -tle between Spring 2022 and Spring 2024. 



  
              

    

              
         

                
 

        
      

             
         

 

    

            
   

         
          

         

             
     

 

       

Why Par(cipate? 
There are so many reasons why you should consider parCcipaCng in FFFP. Here is what some of 
the past parCcipants said. 

“This process has been extremely beneficial to me. One of the highlights is that a 
mentorship/collaborative bond has been created with my collaborator; and, as a part-time 
lecturer I believe that this resource has been, and will be, a truly positive game changer for my 
teaching career.” 

“I wish this was a mandatory program for new instructors. We need mentorship and 
networking with experienced instructors. It was truly invaluable to my teaching.” 

“This was one of the best programs I have participated in as a faculty member since arriving at 
CSULB. It was highly beneficial on many different levels. I think this should be a required 
program for all faculty on the tenure-track.” 

Specifically, parCcipants will 

• Gain fresh perspecCve: qualitaCve feedback comes from trained faculty Partners out of 
your department and college 

• Access research-based tools: periodic check-in surveys and peer observaCons 
• Boost student engagement: Whether your classes are online, hybrid, or in-person, FFFP 

equips you with organic strategies to capCvate your students 

Figure 2 shows that most faculty sought parCcipaCon in FFFP to (1) improve their teaching skills, 
and (2) increase student engagement. 

Figure 2. 2023-24 AY FFFP Par-cipant goals grouped by themes. 



   
                    
              

 

          

         
     

         
          

        

         
            

              
           

               
              

           
               

              
            

   

How Does It Work? 
Use the QR code or click here to apply to the program by the end of Week 4 of each semester. 
You can even check out the official website to request a specific Partner to collaborate with. 

You will need to choose your level of involvement. 

1. Level 1: Set goals with a Partner, administer student engagement survey, analyze survey 
data and debrief with assigned Partner 

2. Level 2: Set goals with a Partner, administer student engagement survey, complete an 
instructor self-reflecCon survey, receive a class observaCon, and analyze qualitaCve (i.e., 
observaCon) and quanCtaCve (i.e., survey) data with assigned Partner 

Not sure what levels you should choose? Level 1 takes roughly 2 hours including an 
introductory meeCng with your assigned Partner and a debriefing meeCng to discuss survey 
result. Level 2 takes roughly 3 hours including an introductory meeCng with your assigned 
Partner, the compleCon of a self-reflecCon survey, and a debriefing meeCng to discuss data 
from the survey and class observaCon. With an addiConal hour of Cme commitment, Level 2 
ParCcipants reported a higher level of saCsfacCon in nearly all areas of the program evaluaCon 
(Figure 3). If you are concerned about the Cme commitment, FFFP recommends that you start 
with Level 1 during your first parCcipaCng semester and sign up for Level 2 in any subsequent 
semester. You are encouraged to parCcipate in FFFP every Cme you are teaching a new class, 
looking for fresh ideas, or just want to connect with other faculty who care deeply about 
teaching. 

https://nam12.safelinks.protection.outlook.com/?url=https%3A%2F%2Fforms.office.com%2Fr%2FzQdstfKFXJ&data=05%7C01%7CChris.Regadio-Auberry%40csulb.edu%7C284675ee23c348bdc02108db02e286f3%7Cd175679bacd34644be82af041982977a%7C0%7C0%7C638106944195559479%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C3000%7C%7C%7C&sdata=ZJXQrt%2B8TRv374G83AJ%2BQxJH0Jarzd7On35PMWHhQYU%3D&reserved=0
http://www.csulb.edu/fffp


 

          

 
           

         
           
          

          
          
      
        

 
               
    

Figure 3. Self-reported sa-sfac-on from 64 Level 1 and 62 Level 2 Par-cipants across seven semesters. 

Expected Outcomes 
With a Cme-commitment of 2-4 hours a semester with a Partner, ParCcipants of FFFP 

• Learn to administer a student engagement survey and interpret the collected data, 
• IdenCfy opportuniCes to make changes in their teaching, and 
• Develop skills to increase student engagement and learning in classes they teach. 

Instructors who have participated in FFFP reported tangible benefits: 
• Enhanced RTP submissions with nuanced quantitative and qualitative feedback 
• Demonstrated commitment to teaching improvement 
• Practice strategies for skill-building and curriculum adjustment 

Guess what? FFFP is also known to surprise its parCcipants with many more perks. Here are 
some from the past parCcipants: 



           
        

           
       

             
 

   
             

         

           
           

    

          
             

    

              
          

            
      

               
   

              
   

      
                  

              
         
             
              

            
           

      

“Having PARTNER’s insight and suggesOons was incredibly helpful and I was able to implement 
them for immediate impact. I am so grateful for this opportunity.” 

“My collaborative partner's experience was invaluable. She found trends and connections that I 
overlooked, which made my engagement and instruction improve.” 

“FFFP program has been very construcOve for me. I feel that I have support from the 
University.” 

“I strongly believe that the project drama?cally improved my teaching, my confidence in 
teaching and my mo?va?on to succeed. I truly appreciate both survey and especially the 

observaOon because it is hard to see certain important things by myself.” 

“The collaborative process not only yielded tips and tricks for eliciting student feedback, but 
also directed my attention to the need for developing and integrating additional skill-building 

activities in my course.” 

“I was made more aware of different student's priorities and I adjusted the curriculum 
accordingly. I also received advice on dealing with some student issues that were helpful in 

resolving the problems.” 

“This … have helped me realize how important it is to be clear in aligning my assignments and 
evaluations with learning objectives and especially to show students these relationships. I also 
see the importance of being extremely clear about course expectations. This will help in further 

development of my project-based approach to instruction.” 

“I put more time to planning, small details and think more carefully on how I will engage All 
my students to participate.” 

For more details on who parCcipated, why they parCcipated, and what they gained from FFFP, 
check out this poster. 

S(ll Not a Believer, “Yet”? 
Before you decide that FFFP is not for you (again?), think about the impacts FFFP might have on 
your RTP file or periodic evaluations. FFFP contributes to a campus-wide culture of reflective 
teaching, further aligning with CSULB’s recommendations for instructional enhancement. 
Although FFFP isn’t about evaluations – it’s a collaborative journey toward better teaching 
practices – the updated university RTP policy (PS 23-24; effective Fall 2024) identified formative 
assessment as a necessary piece in candidates’ reflection of their instructional activities. 
Specifically, Section 2.1.2 Reflection & Instructional Adaptation: Formative Assessment of PS 23-
24 University RTP Policy reads, 

https://csulb.sharepoint.com/:b:/s/FormativeFeedbackProject/EfhsDhYhR-VHok-smrRKuy8Bw7u8gT1p8eDUlyLaFtGXRQ?e=EblfFV


           
          

            
        

           
       

            
              

           
          

            
            

        

 
                 

               
            

              
           

            
       

             
              

 

  
                 

     
 

          
    
       

 
          

 
 

EffecOve instrucOon requires that faculty members reflect on their teaching pracOces and the 
impact of those pracOces on student learning. EffecOve teaching is though_ul teaching. 

Deliberate efforts to improve instrucOonal effecOveness are expected of all faculty members. 
Effec?ve instructors are aware of their instruc?onal goals, forma?vely assess students, reflect 

upon the informa?on gathered, and change their instruc?onal prac?ces if the assessment 
results indicate the need to do so. 

Within their narraOves, candidates should discuss (and the commibees should consider) their 
forma?ve assessment prac?ces, including (1) discussion of one or more course goals, aims, or 
prac?ces the candidate decided to change, (2) the evidence aler?ng the candidate something 
needed to change, and (3) how the candidate ul?mately decided the course(s) would change. 
Evidence supporOng the narraOve could include but is not limited to evidence that prompted the 

changes, and documents such as syllabi, assignments, or other materials that show what the 
course was like before and ader the changes. 

People say what happens in Vegas stays in Vegas; it’s the same with FFFP. What’s discussed in 
FFFP stays between you and your Partner. We will, however, share why some of the 
participants decided to include their FFFP work in their RTP file. 

“I have decided to include the informaOon and insights gained from this process for my RTP 
submission because it provides (1) quanOtaOve feedback that is more nuanced and complex 

than what the current SPOT evaluaOons offer and (2) it is vital to have evaluaOons of my 
teaching that come from other professionals and experts, not just students.” 

“I will include it [FFFP documentaOon] in my RTP process because I can show my commitment to 
improving my teaching and how I’ve taken concrete steps in learning beber instrucOon and 

engagement strategies.” 

Ques(ons? 
If you are wondering whether this is the right semester to join FFFP as a Participant or 
interested in becoming a Partner: 

• send the program leaders an email at aa-fffp@csulb.edu 
• visit the FFFP website 
• ask a colleague who has done it! 

Of course, general feedback and suggestions are always welcome. 

mailto:aa-fffp@csulb.edu
https://www.csulb.edu/faculty-center/faculty-formative-feedback-project


 


