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Appendices

SELF-STUDY for PROGRAM REVIEW

MASTER OF PUBLIC ADMINISTRATION

Section 1.  Mission, Goals, and Environment
A.  Briefly describe the program’s (or unit’s) mission and goals and note any changes since the last program review.  Identify areas of distinction or special competence.


The Graduate Center for Public Policy and Administration, California State University, Long Beach, has offered the Master of Public Administration (MPA) degree since 1973.  It has been continuously accredited by the National Association of Schools of Public Affairs and Administration since 1988, and was last re-accredited in 2001.  The MPA Program at CSULB is designed to provide a diverse array of students with the management knowledge and leadership skills necessary for success in a public sector career.  Our full-time faculty who focus on theory and part-time faculty who focus on practice provide students with a praxis approach to public policy and administration.

The mission of the Master of Public Administration Program is to recruit and educate a diverse student population with the professional competencies necessary for leadership and management roles in the public service and in community-based and non-profit organizations.  The curriculum emphasizes the skills necessary for ethical and efficient public management, including planning, policy analysis, and decision-making, that best represent the public interest.

The objectives of our program reflect the mission of our university system and of our campus.  Our program objectives are to maintain our success at recruitment of a diverse student body; to use teaching and learning strategies that allow students to master the core concepts and skills they need for management and leadership roles; to maintain program currency in the theory and practice of public policy and administration that best meet the needs of the regional public sector, including non-profit and community-based organizations; and to produce ethical graduates who excel at public sector careers.  

B.  Briefly describe changes and trends in the discipline and what the program (or unit) is doing to respond.  Describe, if relevant, external changes (e.g., community needs for graduates in the discipline) that have affected academic offerings.


The public sector has been going through a period of transition over the past ten years that can be summarized as the “reinventing government” movement.  A number of new philosophies of the role of government in society as well as many new tools and techniques for governing and managing have arisen in recent years.  


In response, the MPA program at CSULB conducted an innovative exercise (using an electronic version of the Delphi technique) with public sector officials to determine their needs for students in the coming years, as well as what those students should know and be able to do. Using these results, we undertook a complete revision and re-direction of the core curriculum, adopted new student learning outcomes, and implemented a plan for the assessment of student learning.  We began developing two new program emphases, one in finance and the other in non-profits. 


This exercise also helped us to establish hiring and faculty development priorities.  Five faculty with expertise in the new knowledge domains have been hired (to replace retirees) since the last program review.  Senior faculty have also learned about new developments in the field and about new teaching and learning methodologies, especially the integration of technology. 


At a time when the population that the public sector serves has been dramatically changing to be much more diverse, the body of public sector employees has also been changing.  A sizeable number of senior-level public managers, perhaps as many as 50% in some organizations, is expected to retire in the next five years.  This demographic fact led the Los Angeles County Public Works Department to request we include their engineers in the Distance-Learning MPA.  These retirements will open up many opportunities for promotion for current public sector employees, and opportunities for our program to recruit new students.  There will also be an increasing need to attract and train a younger student body in the knowledge and skills of public policy and administration.


Responses developed by the MPA program include contacting senior public sector managers to discuss educational needs for employees in transition in management positions; developing workshops or certificate programs for employees who are new to the public sector; and wider dissemination of information about public sector careers.  We have developed a plan to recruit undergraduate students for a “Fast Track” Program, which combines a B.A. in Political Science with the MPA in a five-year plan.  We also developed a plan for an interdisciplinary Master of Public Policy Degree in conjunction with other departments on campus.  The Distance Learning MPA was designed to reach out to a broader segment of the public policy and administration community, especially those in mid-career who are poised to enter upper management.

C.  Identify the program’s (or unit’s) priorities for the future.  Indicate how the program (or unit) arrived at these priorities.

In the past five years, the Center has adopted a practice of holding yearly mini-retreats for all full-time and part-time faculty; students, alumni, and Advisory Board members have also been invited to attend.  At these retreats, the participants review enrollment, retention, and graduation data; student learning outcome assessment data; and the results of our most recent student and alumni surveys. These retreats have focused on developing strategies to better attain the goals and objectives of the program mission.  The strategies proposed at the retreats have then been taken up as action items by the full-time faculty at subsequent meetings throughout the year and have resulted in substantial program changes. The most pressing priorities are the following:


-Request impacted status for the MPA degree, in the short term.  As will be demonstrated below, enrollments are exceeding capacity.


-Request an immediate and permanent increase of 1.0 FTEF for part-time faculty.


-Expand program capacity over the long run with an additional two tenure-track faculty lines, to better respond to increasing community demands for public managers, administrators, and policy analysts in the near future.

Section 2.  Educational Programs
A.  Briefly describe existing programs, any new programs (degrees, majors, minors, options, certificates) developed since the last program review and any that have been discontinued.  Include self-support (UCES) programs.

The educational philosophy of our MPA Program is both eclectic and pragmatic.  Rather than adopt a particular “party line,” the emphasis is on developing and refining in students the ability to creatively solve problems through the application of knowledge and skills they have mastered.  Our educational philosophy is influenced by the need to address the wide variety in the professional, cultural and educational backgrounds of our students as well as the need for diversity in the future personnel of public policy and administration in our region.


Our MPA graduates also need to be prepared for mobility in their public service careers.  They may spend one part of their careers working for a private sector entity as a government liaison; another working for a non-profit service delivery organization; a third working in a traditional government agency; and a fourth working for an elected official.  It is not possible to prepare MPA graduates with all the detailed information available about every aspect of the public sector in which they may work.  Our educational philosophy, therefore, does not stress memorization of facts but the development by students of the knowledge and skills they need to become successful at solving problems, critical analysis, working in teams, communicating orally and in writing, and pursuing lifelong learning.


The Graduate Center for Public Policy and Administration offers the following:



-Master of Public Administration (MPA) degree;




-MPA with Option in Urban Affairs;




-MPA with Option in Public Works;



-Distance Learning Master of Public Administration degree;



-Graduate Certificates in:




-Urban Executive Management;




-Public Management Analyst;




-Public Sector Employer-Employee Relations/Personnel; 




-Public Sector Financial Management;




-Transportation Policy and Planning.


A new MPA with Option in Non-Profit Management is also being developed.  Students also have the opportunity to acquire expertise in information management through four elective courses in that field.

B.  Using information supplied by the program (or unit), the college, or Institutional Research, discuss student demand for the program’s (or unit’s) offerings and any problematic areas, such as over- or under-enrollment, retention, graduation, time to degree, impaction, or excessive course repetition (repeat-delete).

Over the past five years, the total number of applications per year has grown from 216 to 274, a more than 25% increase, despite the fact that the minimum GPA in the undergraduate degree was raised from 2.75 to 3.0 (Table 1). 

TABLE 1.  MPA Applications, Admissions, and Enrollments

	Academic Year
	# New

Applications
	# Students

Admitted
	# New

Enrollments
	# Continuing

Students
	Total

Students

	2000-01
	216
	171
	100
	169
	269

	2001-02
	206
	147
	116
	160
	276

	2002-03
	259
	195
	137
	179
	316

	2003-04
	263
	192
	136
	198
	334

	2004-05
	274
	199
	123
	208
	331



Previously, some students were admitted on probation, but now the demand for enrollment is so strong among fully qualified applicants that almost no students are admitted on probation.  The percentage of student applicants who are admitted has decreased from 79.2% to 72.6% (Table 2).  However, the percentage of students who are admitted who ultimately enroll in the program has increased almost every year (except for 2004-05).  This indicates that the CSULB MPA program is more often the program of choice for more of the students who apply.


The majority of students in PPA courses are pursuing the MPA degree.  The percentage of non-majors enrolled in PPA courses has averaged about 10% of total FTES over the last five academic years.

TABLE 2.  MPA Applications, Admissions, and Enrollments–Percent Yields

	Academic Year
	# New

Applications
	# Students

Admitted
	Percent

Admitted
	# New

Enrollments
	% Applicants

Enrolled
	% Admits

Enrolled

	2000-01
	216
	171
	79.2%
	100
	46.3%
	58.5%

	2001-02
	206
	147
	71.4%
	116
	56.3%
	78.9%

	2002-03
	259
	195
	75.3%
	137
	52.9%
	70.3%

	2003-04
	263
	192
	73.0%
	136
	51.7%
	70.8%

	2004-05
	274
	199
	72.6%
	123
	44.9%
	61.8%



The MPA program closely monitors its retention and graduation rates.  The most recent data (Table 3) show that more than 6 in 10 MPA students finish their degrees at CSULB within four years.  This about a 20% increase over the previous average of only 5 in 10 students at the time of the last program review. 

TABLE 3.  MPA Retention and Graduation Rates 1999-2004

	Average
	Total

Students
	Total

Grads
	%

Grads
	Still

Enrolled
	% Still

Enrolled
	Total

Retained
	%

Retained
	Not

Retained
	% Not

Retained

	1-year
	233.8
	38.0
	16.4%
	126.4
	54.0%
	164.4
	70.4%
	69.4
	29.6%

	2-year
	224.8
	84.3
	37.5%
	55.0
	24.4%
	139.3
	61.9%
	85.5
	38.1%

	3-year
	216.7
	117.0
	54.0%
	20.7
	9.6%
	137.7
	63.6%
	79.0
	36.4%

	4-year
	220.5
	137.0
	62.2%
	6.0
	2.7%
	143.0
	64.9%
	77.5
	35.1%



There seem to be a number of reasons why students do not complete the MPA program.  Many of our students are first-generation college students, while others are also first-generation Americans.  Students may become overwhelmed with the multiple demands of family, school, culture, and work, and may face pressure to drop out.  They may take educational, medical, or family leaves, intending to return but not following through.   Another group of students who work in police, fire, or armed forces jobs may face schedule changes that are incompatible with completing the degree (e.g., working different shifts every month), or they may be sent away for extended training related to their job.  Other public sector employees may be transferred or re-assigned out of the CSULB area, or take jobs elsewhere for career advancement. 


Using internal student records, the Center looked at the records of students who were no longer attending classes.  We found that most of those students had not taken action to file an Advancement to Candidacy form.  The filing of this form is a formal declaration of a student’s intent to pursue the MPA degree, and an acknowledgment of the requirements the student must meet.  Students must complete at least two courses in the MPA Program before filing this form, and this period gives students time to evaluate whether they wish to pursue this degree at this time.  Of students who do file the Advancement, we calculated that more than three-quarters go on to successfully complete the degree at CSULB.


This information resulted in more widespread encouragement of students by all faculty and staff to file their Advancement to Candidacy forms at the earliest opportunity.  The Center monitors students who have filed their advancement to candidacy in order to reduce student attrition.  It sends letters to students who have a break in enrollment, encouraging them to resume their studies.  It also sends letters to students who have not completed either a grade of “Incomplete” or their Directed Research Projects within the one-year limit.


While the overall number of program graduates is increasing, the number of graduates who are from traditionally under-represented groups has also increased (Table 4).  Women also increased from 42% of graduates in 1999-00 to over 63% of graduates in 2003-04. 

TABLE 4.  Number of MPA Graduates by Ethnicity

	Number of Graduates
	Academic Year

	
	1999-00
	2000-01
	2001-02
	2002-03
	2003-04
	Total

	African American
	6
	8
	12
	12
	14
	52

	American Indian
	0
	2
	0
	1
	1
	4

	Asian, PI, Filipino
	9
	7
	5
	5
	9
	35

	Hispanic, Latino
	10
	18
	12
	13
	22
	75

	White
	46
	36
	28
	42
	32
	184

	Other
	7
	9
	7
	9
	12
	44

	Total
	78
	80
	64
	82
	90
	394



The percentage of graduates who are from minority ethnic groups has also increased since the last program review (Table 5).  African American graduates have doubled from 7.7 percent in 1999-2000 to 15.6 percent in 2003-2004; the percentage of Hispanic/Latino students has also increased.

TABLE 5.  Percentage of MPA Graduates by Ethnicity

	Graduates by Ethnicity
	Academic Year

	
	1999-00
	2000-01
	2001-02
	2002-03
	2003-04
	Average

	African American
	7.7
	10.0
	18.8
	14.6
	15.6
	13.2

	American Indian
	0.0
	2.5
	0.0
	1.2
	1.1
	1.0

	Asian/PI/Filipino
	11.5
	8.8
	7.8
	6.1
	10.0
	8.9

	Hispanic, Latino
	12.8
	22.5
	18.8
	15.9
	24.4
	19.0

	White
	59.0
	45.0
	43.8
	51.2
	35.6
	46.7

	Other
	9.0
	11.3
	10.9
	11.0
	13.3
	11.2

	Total
	100.0
	100.0
	100.0
	100.0
	100.0
	100.0



While some of the numbers are very small, there does appear to be some difference in the graduation rates of enrolled students of different ethnic backgrounds (Table 6).  However, these graduation rates for ethnic minority and women students have improved over the years since the last program review.  

TABLE 6.  Enrollment and Graduation by Ethnicity, 1999-2004

	Students by Ethnicity
	Number Enrolled
	Percent of Total
	Number of Grads
	Percent of Total
	Difference

(+/-)

	African American
	402
	16.5
	52
	13.2
	-3.3

	American Indian
	14
	0.6
	4
	1.0
	+0.4

	Asian/PI/Filipino
	332
	13.6
	35
	8.9
	-4.7

	Hispanic, Latino
	608
	24.9
	75
	19.0
	-5.9

	White
	762
	31.3
	184
	46.7
	+15.4

	Other
	320
	13.1
	44
	11.2
	-1.9

	Total
	2438
	100.0
	394
	100.0
	-



Since enrollment of ethnic minority students has been increasing slowly over time, we expect their presence to be increasingly reflected in graduation rates as well in the future.  The MPA program will continue to monitor this issue over the next cycle of program review.

C.  Comment on the program’s (or unit’s) enrollment trends since the last program review, based on information concerning enrollment targets (FTES), faculty allocation (FTEF), and student faculty ratios (SFRs).  For graduate degrees, comment on whether there is sufficient enrollment to provide a community of scholars in terms of formal and informal sharing of ideas, experience, and knowledge.


The Graduate Center for Public Policy and Administration offers only graduate courses for the Master of Public Administration Program.  All courses are 500-level or 600-level and restricted to graduate or post-baccalaureate students only.  Nevertheless, the department has substantially increased its enrollments in terms of full-time student equivalents (FTES), from less than 100 FTES per semester to over 120 FTES per semester, a 20% increase.

TABLE 7.  MPA Enrollments, Faculty Allocation, and Student-Faculty Ratios

	Academic Year
	FTES
	FTEF
	SFR

	2000-01
	104.2
	9.4
	11.1

	2001-02
	90.8
	9.9
	9.2

	2002-03
	110.8
	9.3
	11.9

	2003-04
	109.1
	9.4
	11.6

	2004-05
	120.9
	8.7
	13.9



At the same time, the full-time faculty equivalent (FTEF) allocated to the department has been decreased over the past five years, from a high of 9.9 FTEF per semester to its current low of 8.5 FTEF per semester (a 14% decrease).  This has resulted in a relatively large increase in the student-to-faculty ratio (SFR) from 11.1 to 13.9, a jump of more than 25% (Table 7).


It should be noted that these FTES and FTEF numbers do not reflect course offerings and enrollments in the Summers, which have increased since the adoption of YRO.  Surveys of our graduate students revealed a high demand for summer courses.  In response, we increased our Summer session offerings; however, we have been unable to fully meet graduate student demands for summer courses because of budget limitations.  The number of students enrolled in MPA courses doubled from 52 in Summer 2001 to 101 in Summer 2004.

Table 8.  Class Sizes

	Class Size
	1997-2001
	2001-2005

	
	Number
	Percent
	Number
	Percent

	1-9*
	87
	30.5
	XX
	X%

	10-19
	128
	45.0
	XX
	X%

	20-29
	60
	21.0
	XX
	X%

	30-39
	9
	3.0
	XX
	X%

	40-49
	1
	0.5
	XX
	X%

	50+
	0
	0.0
	XX
	X%

	Total
	285
	100.0
	XX
	X%





*Includes supervision, internship, and directed research


Under pressure to increase FTES, the Center increased the size of some seminar courses (Table 8).  However, to maintain its accreditation by the Commission on Peer Review and Accreditation of the National Association of Schools of Public Affairs and Administration, the Center must keep graduate seminars capped at a reasonable number of students.  Given the current allocation of full-time faculty (FTEF), the Center has reached its maximum carrying load, which was calculated several years ago at the equivalent of 120 FTES.  In addition, we seek to maintain the integrity of the seminar format on which our courses are based, because our learning expectations require intensive effort on the part of both faculty and students that cannot be attained outside that format.


For these reasons, the MPA program needs to seek impacted status, and plans to request an increase in faculty allocation to not only meet increasing student demand, but also to guarantee the high quality of graduate education for which the CSULB MPA program is known.

D.  Briefly describe any plans for curricular changes in the short (three-year) and long (seven-year) term, such as expansions, contractions, or discontinuances.  Relate these plans to the priorities described in Section 1.C above.

Anticipated vacancies in supervisory positions the public sector will be filled by employees with little public sector, management, or leadership experience.  For such students, in the short term, we plan to convert two existing courses to pre-requisites.  These courses will address the most pressing concerns of faculty, including, on the one hand, oral, written, and electronic communications; and, on the other hand, problem-solving, analytical, decision-making, leadership, ethical and teamwork skills.  Students will need to complete these courses in addition to the required 36 units for the degree and before taking courses in the required fields.  This will also have implications for our internship program, which will need to be strengthened to accommodate an increase in demand from students with little or no experience in the public or non-profit sectors.  


In the short term, we also plan to seek approval for the MPA Option in Non-Profit Management and also for the Graduate Certificate in Non-Profit Management.  The MPA option and certificate will prepare persons interested in public service for the widest possible range of professional opportunities.


Over the longer term, the MPA faculty will incorporate more new, innovative research and policy analysis techniques into the curriculum by revamping the core and elective research methods and policy analysis courses.  This will also have implications for the restructuring of the PPA 697 Directed Research culminating experience.
Section 3.  Student Learning Outcomes and Assessment
A.  For each degree program offering described in Section 2.A above, list the expected student learning outcomes.

In 1997, the Center was awarded its first grant from the campus Assessment Committee to develop an assessment plan for both the on-campus and the new Distance-Learning MPA Programs; a second grant was awarded in 2000.  Since that time, the Center has gone through several iterations of assessment, using the information gathered and the feedback obtained to make substantive program reforms. 


Our current process for assessment of students began with the adoption of specific student learning outcomes.  To decide on which outcomes to adopt, we conducted an electronic Delphi exercise with students, graduates, faculty, peers in the field, and practitioners, to identify the core knowledge competencies and skills that MPA graduates should master.  This process has been detailed in our article published in the 2001 volume of the peer-reviewed, scholarly Journal of Public Affairs Education.  


The knowledge competencies were sorted into logical groupings to form the basis for our five required fields. We then specified the knowledge outcomes to be developed in each of the required courses.  The skill competencies were integrated across the curriculum, and we specified the skill outcomes to be developed across the curriculum.  This has produced a core curriculum which encompasses all important areas of knowledge and skills necessary for success in the local public sector.  The detailed lists of what is meant by the specific knowledge concepts for each field and by the specific skill outcomes are listed on the department’s web page; in the student handbook; and in each course syllabus.    


Specific knowledge outcomes for the MPA include demonstrated competency in:



-public budgeting and financial management;



-organizational theory and behavior;



-human resource management in the public sector;



-research methods;



-policy analysis.


Specific skill outcomes for the MPA include demonstrated competency in:



-oral and written communications; 



-interpersonal skills and working in teams; 



-problem-solving and critical thinking; 



-information competency.  


B.  Describe the assessment of student learning for each program, including the methods or techniques used, who does the assessment, and how the information is analyzed.


Student learning outcomes are assessed in several ways.  For example, individual students receive both formative and summative assessments in their courses from instructors, through course examinations, oral and written presentations, quizzes, participation in seminar discussions, individual and/or group projects, service learning activities, and so forth. 


For the core knowledge outcomes, each required area has one assignment designated as the signature assignment, which is to be assessed for purposes of a course grade as well as evaluated for inclusion in the student’s learning portfolio.  The nature and purpose of the signature assignment, the grading criteria, and specific instructions for the assignment are decided by faculty and given to students in each of the core courses.  After the course instructor has graded the assignment and also evaluated it for the portfolio, the assignment is evaluated again for the portfolio by a second instructor who also teaches that subject matter.  Students must obtain authorization to include the assignment in the portfolio from both instructors, or else the student must improve the assignment until it meets the minimum criteria for inclusion in the portfolio.  Faculty track the percentage of students each semester who meet the portfolio criteria on the initial submission.  This information is discussed by all faculty who teach that subject matter (Table 9).

Table 9.  Process for Assessment of Core Knowledge Outcomes

	Step 1
	Step 2
	Step 3
	Step 4
	Step 5

	Faculty develop signature assignment and criteria
	Students complete signature assignment
	Faculty assess student work for portfolio
	Faculty monitor initial accept rates for portfolio
	Faculty discuss accept rates and make changes



Student outcomes for the program--both core knowledge outcomes and selected skill outcomes such as written communication and critical thinking--are also assessed through the evaluation of the student’s PPA 697 Directed Research project, which is included in the student’s portfolio.  The Directed Research project is read first by the supervising instructor and then by another full-time faculty.  Faculty track the percentage of students each semester who meet the portfolio criteria on the initial submission.  The types of research being done and the themes of the projects submitted each semester are also tracked and discussed by faculty.  The outstanding project each year is given an award at the annual graduation banquet.


Student outcomes are holistically assessed through the evaluation of a required Reflective Essay written by all students upon completion of all coursework.  This essay is read by a panel of three randomly assigned faculty.  All three faculty must give the essay a score of acceptable before it can be included in the student’s portfolio; the student re-writes the essay until it meets the criteria.  Faculty track the percentage of students each semester who meet portfolio criteria on the initial submission.  Faculty also perform a content analysis on all the reflective essays submitted each semester.  This information is discussed by all faculty at an end-of-semester faculty meeting.


Student outcomes for the MPA are also holistically assessed by full-time faculty through evaluation of the student’s entire completed Portfolio, including the signature assignment from each required course, the Reflective Essay and Directed Research project.  Information from this assessment helps faculty to nominate graduating students for University, college, and departmental awards.


Student attainment of skill outcomes, such as oral and written communication, critical thinking, interpersonal skills, and information competency, are imbedded in course assignments and in portfolio assignments.  For example, for information competency, each required course has at least one assignment that involves information competency, which is assessed by the faculty instructor.  In the research methods course, students must write a review of the literature on the topic they will investigate while completing the Directed Research project.  To complete a satisfactory literature review, the student must demonstrate the specific information competency skills of identifying, retrieving, and critically evaluating information from a variety of sources.


Student attainment of learning outcomes is also assessed indirectly through such measures as feedback from the MPA Advisory Board; alumni and employer surveys; exit interviews with graduating students; feedback to the Center Newsletter from alumni about their accomplishments; mini-retreats with practitioners and part-time faculty; peer observation of teaching; and student evaluations of instruction.  The program’s periodic review by NASPAA for re-accreditation, and the site visit by experienced practitioners in the field, also provide valuable information on student attainment of learning outcomes.


C.  Describe the results of the assessment of student learning for each program since the last program review.


During the period when the MPA program used the results of required comprehensive examinations for assessment of student learning, the results of that assessment indicated, first, increasing failure rates and decreasing quality of answers.  Second, the number of students actually taking the comps did not match the number of students eligible to complete them, pointing to a potential drop-out problem.  Finally, the number of students attempting the comps for the second (and last) time, and failing, was also increasing (meaning the student was dismissed from the University without the degree being awarded).  It did not seem reasonable that students who had passed all the required courses could walk into a room and not know whether they were going to walk out with a degree or not.


Present requirements for the MPA degree include the student portfolio, which contains a Reflective Essay.  Results of assessment of the Reflective Essay indicate that initial pass rates are increasing and that the essays are also providing valuable qualitative feedback to the MPA program about what students have learned and what they value most about their experiences.


Using an indirect measure of assessment, in a recent survey most alumni reported they had gained “a great deal” from the MPA program at CSULB in four of the five knowledge areas (organizations, policy analysis, personnel, and research) as well as in three of the four skill areas (problem solving, written and oral communications, and working in teams).  It appears that our adoption of budgeting as a knowledge outcome and of information competency as a skill outcome are perhaps too recent to have been reflected in the responses of these alumni.  We will have to monitor these areas in the coming years to see if ratings of these two outcomes improve among more recent graduates (e.g., by using exit interviews of graduates).  We also plan to focus more specifically on students’ evaluation of the student portfolio in future assessments.


D.  Describe the process of using the results of assessment for program improvement.


The process for using assessment for program improvement include the presentation of findings to the Advisory Board in twice-yearly meetings and to all full-time and part-time faculty, students, alumni and Advisory Board members at the annual Spring mini-retreat.  These meetings provide feedback to the Center on the program mission, the currency and adequacy of the curriculum with respect to the needs of the local public sector, and whether the level of student attainment of learning outcomes is deemed satisfactory or needs improvement.  Concerns identified in these meetings are taken up by the full-time faculty as action items at the next regular faculty meeting.  Each of the full-time faculty takes the lead in the development of proposals for program change in one specific area.  These proposals are subsequently presented to the faculty at regular faculty meetings. Since we are a small faculty, it has been easiest to function as a faculty of the whole for this purpose.


The following four tables show the relationship between the MPA program mission, objectives, and student learning outcomes; the teaching and learning and other strategies that have been adopted to attain those program objectives and student learning outcomes; the information gathering, analysis, evaluation, and assessment process that has been adopted to assess program performance and guide program development; and the resulting feedback and new ideas that have been or are in the process of being adopted and implemented since the last program review.  These are the methods by which we evaluate whether our program is meeting its goals.

TABLE 10-A.  RECRUITING AND EDUCATING A DIVERSE STUDENT BODY

	Program Mission and Objectives
	Recruitment

Strategies
	Data collection, analysis, and evaluation
	Feedback and 

new ideas

	Recruit...a diverse student body
	Center Newsletter

Distance-Learning MPA

MPA web page

Part-time faculty

Diversity Forum
	Institutional Research data

Student surveys

Exit interviews

Alumni survey

Teaching evaluations

NASPAA accreditation data
	Revise core courses

Revise electives 

Revise internships

Marketing plan

Scholarship fund



To meet the objective of recruiting a diverse student body, we have adopted strategies that include dissemination of information through the MPA web page and the Center newsletter; reaching out to new potential students through the Distance Learning MPA, our current students, our alumni, and our part-time faculty; and attending events such as the annual diversity forum for potential graduate students (Table 10-A).  


We monitor our attainment of this objective by reviewing data from Institutional Research on the ethnic and gender distribution of our students and graduates.  We also  furnish this information to our accrediting body on an annual basis.  We gather information through specific questions on periodic student and alumni surveys and also from exit interviews with graduates.  Finally, we monitor student evaluations of teaching.


For example, a previous alumni survey indicated that only 48% of respondents agreed or strongly agreed that the MPA program was responsive to women and only 34% agreed or strongly agreed that the MPA program was responsive to students of color.  These percentages improved greatly over the past program review cycle, to 100% and 98% agreement, respectively, according to the latest survey.


Over the last review period, the MPA program took steps to provide a more positive and supportive environment for women and persons of color.  One strategy was to increase the number of women and minority part-time faculty who teach in the program.  Another was to encourage coverage of appropriate topics in course content and to invite members of under-represented groups to give guest lectures.  In addition, faculty have been elected to the CSULB President’s Advisory Board on the Status of Women and to the College Diversity Committee.  The makes University policy well-known and takes appropriate action swiftly whenever complaints about possible discrimination have been raised.  Opportunities for student internships have been expanded to include more non-profits.  Finally, the program has developed a marketing plan for the degree in conjunction with the Development Officer of the College of Health and Human Services, including the launch of a new scholarship fund.

TABLE 10-B.  TEACHING AND LEARNING FOR STUDENT OUTCOMES

	Mission and Objectives
	Teaching and Learning Strategies
	Data collection, analysis, & evaluation
	Feedback and 

new ideas

	Teaching & learning strategies that help students reach the learning outcomes
	Case studies

Instructional technology

Peer coaching 

Praxis journals

Problem-based curriculum

Service learning

Simulations

Team projects
	Alumni survey

Capstone projects Comprehensive exams

Evaluations of teaching

Exit interviews

Peer observations

Student survey
	Adopt pre-requisites

Distance Learning 

Info. Competency

Portfolio

Revise core curriculum

Revise elective course



Our second objective is to use teaching and learning strategies that help students to reach the learning outcomes (Table 10-B).  The MPA faculty employ strategies that are grounded in the scholarship of teaching and learning, with senior faculty coaching junior faculty, and full-time faculty coaching part-time faculty.  This has resulted in the adoption of such strategies as featuring problem-solving in all required courses, as well as the use in various courses of case studies, simulations, service learning, team projects, and praxis journals, and the integration of instructional technology such as Beachboard and hybrid courses.  


Information on the success of these strategies is gathered from specific questions on student and alumni surveys and exit interviews of graduates; from evaluation of student work, such as the student portfolio (previously the comprehensive examinations) and capstone PPA 697 Directed Research projects; from peer observations of teaching and student evaluations of teaching; and from information provided by faculty for RTP reviews.  One indirect measure of the success of these methods is the awarding to Dr. Martha Dede (a junior PPA faculty in only her sixth year of service) one of only two 2004-05 university-wide awards for outstanding teaching.


Over the period since the last program review, the analysis of this information has resulted in some major program changes.  One change involved curriculum mapping to ensure coverage of all core concepts and skills and eliminate unnecessary duplication between courses.  This was accompanied by the one full-time faculty volunteering to be the Field Coordinator for each of the five required fields, increased training of and coordination with part-time faculty, and the adoption of model syllabi for courses with multiple sections to ensure coverage for the learning outcomes.  Another change was to adopt pre-requisites for students with little or no public sector and/or management experience.  In conjunction with our designated librarian, Kelly Janousek, MPA faculty also sought and were awarded a grant to integrate information competency across the curriculum, including the development of an information competency web page and the embedding of information competency assignments in all required courses. 


Another development is our Distance-Learning MPA Program, the only one in Southern California that features live, synchronous instruction with a cohort model.  The program is now completing its fifth cohort and recruiting its sixth.  The program has undergone constant review by the faculty, who have adopted a hybrid format, offering parts of some courses via live, synchronous instruction and other parts via asynchronous web-based instruction.  All courses still feature two on-campus meetings per course and real-time interaction with faculty and students.  This program will continue to evolve to best meet the needs of both students and instructors, finding the technology that best serves the pedagogical foundations of the program.

TABLE 10-C.  MAINTAIN PROGRAM CURRENCY IN THE FIELD

	Mission and Objectives
	Strategies
	Data collection, analysis, & evaluation
	Feedback and 

new ideas

	Maintain program currency in the theory and practice of public policy & admin., including non-profits and community-based organizations
	Conferences

Grants

Presentations

Publications

Research

Training

Workshops
	Accreditation

Advisory Board

Alumni survey

E-Delphi

Mini-retreats

RTP reports
	BA-MPA “Fast Track”

Hire new full-time faculty

Hire new part-time faculty

MPP Proposal

New MPA options

Partner with other units



For the third program objective, to maintain currency in the field, faculty have participated in a number of faculty development activities, such as conferences, seminars, workshops, and training (Table 10-C).  Faculty also maintain currency through obtaining grants and contracts for research and by sending out manuscripts for peer review for publication and other methods of dissemination.  


Feedback is obtained from our Advisory Board and annual MPA mini-retreats, as well as through surveys of the practitioner community in Southern California (through the e-Delphi exercise).  We also receive periodic feedback from the Commission on Peer Review and Accreditation of NASPAA.  The MPA Program at CSULB is recognized as a leader among the 16 MPA Programs throughout the CSU and for its distinctive focus on the local level of government.


Several new ideas have emerged since the last program review.  We are the only MPA program in the CSU that offers students the ability to develop distinctive competencies in the area of information technology (covering web page design, information systems management, micro-computing for government, and geographic information systems).  We also offer options in urban affairs, public works, and financial management; a fifth area in non-profit management is under development.  The MPA program also participates in the new MA in Global Logistics with the department of Economics and in the new MS in Emergency Management with the department of Occupational Studies.  We have proposed a joint five-year, fast-track program with Political Science to grant students both a BA and an MPA; we have also proposed an interdisciplinary MS in Public Policy.

TABLE 10-D.  ETHICAL GRADUATES IN PUBLIC SECTOR CAREERS

	Mission and Objectives
	Strategies
	Data collection, analysis, & evaluation
	Feedback and new ideas

	Ethical graduates who excel at public sector careers
	Ethics in the curriculum

Internships

Networking opportunities

PAA Honor Society
	Alumni survey

Center newsletter

Employer surveys

Exit interviews

Jobs of graduates

Outstanding Alum

Student projects
	Alumni Directory

Keep CSULB email



For our fourth objective, the MPA program addresses the teaching of ethics across the curriculum rather than in one required or elective course, and we uphold all university policies on ethical conduct for students, staff, and faculty (Table 10-D).  We also sponsor a chapter of public policy and administration honor society, Pi Alpha Alpha.  For public sector careers, we offer students a wide variety of internships and we also provide networking opportunities both in classes and outside of class.  We monitor our graduates’ progress through alumni and employer surveys and through feedback to our twice-yearly newsletter.  


Some indirect indications of success are that three in the past five years, an MPA program graduate has been named the outstanding alum for the College of Health and Human Services.  Alumni surveys show the majority working in the public, non-profit, or community sector.  In addition, among our extensive network of over 1,800 graduates, there are numerous city managers, as well as chiefs of police and fire.  A number of our graduates have held positions in higher education, including serving in the Office of the Chancellor of the California State University; working in a Community College as a President, Dean, or faculty; working in a university as a Personnel Director, Registrar, and Assistant Director of Financial Aid; and serving as a Community College District Vice Chancellor.  At CSULB, some of our MPA graduates have held the positions of Associate Vice President of Academic Affairs; Vice President of University Relations and Development; Director of Student Live and Development; Director of the Women’s Resource Center; Associate Dean; Assistant Director of the University Student Union; Director of the Center for Criminal Justice; Library Manager; Assistant Director of Marketing; Administrative Services Manager; and Coordinator of the Alternative Transportation Program.  In health care, our graduates have held such jobs as Medical Center Director; Hospital Chief Executive Officer; Hospital Director; and Hospital Trauma Nurse Coordinator.


In sum, the MPA Program at Cal State Long Beach has been and continues to be an important source of education in management and leadership for persons in key roles not only in the public sector, but in the non-profit sector and in community-based organizations as well. 


E.  Describe the changes in degree programs since the last program review that were made on the basis of the results of assessment.


Information from these sources has been used to guide the program in a number of ways, including revision of the core curriculum; development of a marketing plan; designation of fields of specialization for new hires; and development of a student learning portfolio that serves both for the formative and summative assessment of student learning and for the continuous evaluation of the MPA program’s ability to meet its overall goals and objectives. 


One example is the discontinuation of the comprehensive examination and the adoption of the portfolio.  Using the data about increasing failure rates and decreasing quality of answers, faculty analyzed the situation and discovered that the students were not being required to write comprehensive-type exams in any of their required courses.  Most exams were either of the take-home variety or were geared to solving specific problems.  The faculty decided they could either teach students how to write comprehensive examinations, or replace the comps with something that provided a better demonstration of student mastery of the core knowledge and skill learning outcomes.  After a two-year development and testing phase, the student learning portfolio was adopted as one of the two culminating requirements for the MPA (along with the PPA 697 Directed Research project), replacing the older comprehensive examination.


The analysis of problems with the comprehensive examination also revealed that students were not mastering the same knowledge and skill outcomes in different sections of the same course, whether taught by the same instructor in different semesters or taught by different instructors in the same semester.  This led to the designation of one full-time faculty as Field Coordinator for each of the required fields.  A model syllabus has been developed for each required course, as well as a list of required core knowledge concepts to be covered and suggested core skills to be developed.  The Field Coordinator meets with all instructors who teach sections of the required course and invites them to participate in discussions about the required knowledge and skill outcomes, the makeup of the sample syllabus, the selection of textbooks, the types of assignments that qualify as demonstration of mastery and can be included in the portfolio, and the adoption of teaching and learning methodologies.  The Field Coordinator also reviews syllabi each semester and conducts peer classroom visits.  Faculty are free to adapt the model syllabus to their preferred style, to add to the core concepts, and to adopt the teaching and learning strategies that best assist students to master them, and to adopt additional texts or readings as they see fit.  Faculty are free to develop their own course assignments in addition to those approved for the student’s learning portfolio.


Information from the first two years of the portfolio showed that initially only about half of students were meeting the minimum requirements for approval of the portfolio on the first try.  The faculty used this information to improve the connection between the learning outcomes and the signature assignment in each required course, to modify teaching and learning strategies that best promote student success, and to improve the guidance provided by the student portfolio handbook, the department’s web page, and other forms of advising.  For example, having students submit a draft of their signature assignment in policy analysis about two-thirds of the way through the semester and providing extensive feedback has greatly increased the percentage of students who gain approval for the portfolio on the initial submission from on-half to two-thirds.  Although it is very early, it also appears that the graduation rate is increasing since the adoption of the portfolio.  In addition, results from a recent survey of alumni reveal stronger support for the curriculum since its comprehensive revision and adoption of the portfolio, compared to previous years.

Section 4.  Faculty

A.  Describe changes since the last program review in the FTEF allocated to program (or unit).  Include information on tenured and tenure-track faculty lines (e.g., new hires, retirements, FERPs, resignations), and how these changes have affected the program’s (or unit’s) academic offerings.  Describe tenure density in the program (or unit) and the distribution among academic ranks (assistant, associate, professor).

Between 1998, and 2001, three of the six faculty in the core MPA nucleus retired, one went on FERP, and a half-time tenured faculty (in a joint appointment with Chicano Studies) left to take a position at UC Irvine.  This resulted in the hiring of four tenure-track faculty between 1999 and 2001.  The FERP faculty member has now completed his five years in the program, so one additional tenure-track faculty will be hired for the Fall 2005 semester.  Full-time aculty in the self-study year are shown in Table 11.


This period of turnover had serious effects on our small department.  With such a high proportion of the tenured faculty retiring during such a short period, the service work of the department (recruitment of students, advising, mentoring, representing the department on college and university committees, assessment, accreditation, etc.) fell on the few remaining tenured faculty.  Fortunately, some very dedicated full-time lecturers were hired who performed all the functions normally associated with tenure-track status.  The program was also fortunate in finding a number of talented part-time faculty, practitioners with great expertise in many areas of public policy and administration, to teach mostly elective courses.  Not every class was a great success; some disasters did occur.  However, our ability to attract high quality new tenure-track hires has helped to remedy these problems.

Table 11.  Full-Time Faculty in the Self-Study Year

	NAME
	RANK/

TITLE
	TENURE

STATUS
	ADMIN.

UNIT
	DEGREE/

FIELD

	Daniel

Barber
	Professor

Emeritus
	Retired

(FERP)
	MPA Program

(one-half time)
	Ed.D. Educational Administration

	W. Frank

Baber
	Assistant Professor
	Tenure Track
	MPA Program (full-time)
	Ph.D. Political Science,
J.D.

	Martha

Dede
	Assistant

Professor
	Tenure

Track
	MPA Program

(full-time)
	Ph.D. Public Administration

	Edward

Martin
	Multi-Year

Lecturer
	n/a
	MPA Program

(full-time)
	Ph.D, Public Administration

	William

Moore
	Assistant

Professor
	Tenure

Track
	MPA Program

(full-time)
	Ph.D. Social Sciences

	John

Ostrowski
	Professor
	Tenured
	MPA Program

(full-time)
	Ph.D. Public Policy

	David

Powell
	Assistant Professor
	Tenure Track
	MPA Program

(full-time)
	Ph.D. Political Science

	Michelle

Saint-Germain
	Professor
	Tenured
	MPA Program

(full-time)
	Ph.D.  Public Administration



The MPA program now has an allocation 8.5 full-time equivalent faculty lines.  Seven lines are used for tenured or tenure track faculty, with the additional 1.5 line used for part-time instructors who generally teach the electives in the MPA Program.  However, the historical PPA faculty allocation was between 9.5 and 10.0 FTEF.  This cut has resulted in the inability to offer a large enough number of elective courses to meet student demand.  Some electives have been deleted from the catalog due to the inability to offer them at least once every three years.  Others are offered just enough to remain active.  A five-year schedule of course offerings has been adopted and disseminated to let students know which courses they can realistically plan to take during the program.


B.  Describe changes anticipated over the period until the next program review and indicate the program’s (or unit’s) priorities for future hiring.  Identify how these priorities and future hiring plans relate to relevant changes in the discipline, the career interests of students, the strategic plans of the university, and regional, national, or global developments.

There are no anticipated changes in faculty over the next program review period.  However, there are some remaining concerns that have implications for the strategic plans of the university.


With a relatively large proportion of the faculty being recently hired, and with severe resource constraints, the MPA program has not been able to offer as much in the way of faculty professional development as it should.  There has been little support from the college for travel or other types of professional development activities, or for the acquisition of even basic instructional technologies, such as student computer labs.  Faculty salaries in the CSU lag behind those of faculty in comparable institutions, so faculty are not easily able to pay for their own travel and other professional development activities.  The university will need to address this situation more effectively in the coming years.


C.  Describe the role that full-time or part-time temporary lecturers and student assistants play in the program’s (or unit’s) curriculum and academic offerings.  Indicate the percentage of courses taught by part-time or temporary faculty and student teaching assistants since the last program review.  Identify any parts of the curriculum that are the responsibility of part-time or temporary faculty or TAs.

The MPA Program of the Graduate Center for Public Policy and Administration at California State University Long Beach has traditionally relied upon, and, indeed, been widely esteemed for, its highly qualified practitioner faculty (see Table 12).  Practitioners teach and serve as guest lecturers in many sessions of required and elective courses; they assess student assignments for the portfolio; and they are good-natured participants in student research projects. These faculty do more than teach; they refer students to our program; they advise students on not only program but also career matters; they provide internships; and they hire our graduates.  In the last few years, they have helped the program over its rocky period of transition as the majority of full-time faculty retired.  In addition, practitioners make up the bulk of our Advisory Board and they formed a large group of the participants in our electronic Delphi exercise that identified the core knowledge and skills our graduates should possess.  They have helped to set our program priorities at our yearly mini-retreats, and they continue to function as a year-round sounding board for our planned program and curriculum changes. 


The accreditation body for public policy and administration, NASPAA, encourages the use of part-time faculty to develop public sector professionals.  The variety in teaching styles, course content, and assignments introduced by part-time faculty (also known as adjuncts or practitioners), challenges students to stretch and to develop a range of creative analytical abilities.  Part-time faculty also help students to realize more of their capacities, interests, and potential.


However, NASPAA also places strict limits on the use of part-time faculty.  At least half of all required courses must be taught by full-time faculty, and at least half of the entire course load must be taught by full-time faculty.  The proportion of MPA courses taught by part-time faculty in the past two years is shown below (Table 12).  A list of part-time faculty who have taught in the MPA program since the last program review is included in the appendix.

TABLE 12.  MPA Courses Taught by Full-Time and Part-Time Faculty

	MPA Courses Taught by Full-Time Faculty
	1999-2000
	2000-2001

	Number (and %) of required courses taught by full-time faculty
	25

(64%)
	30

(71%)

	Number (and %) of elective courses taught by full-time faculty
 
	8

(30%)
	8

(25%)

	Total number (and %) of courses taught by full-time faculty
	33

(X%)
	38

(X%)



D.  Evaluate the department or program’s capacity to support its curricular offerings at this time, and whether there are sufficient faculty to accommodate the size and scope of planned changes in the future.


As indicated above, the department is stretched to its fullest capacity at present and does not have sufficient faculty to accommodate anticipated increases in demand for the MPA program in the future.


The MPA program estimated its maximum effective enrollment at the equivalent of 120 full-time students, or 120 FTES (calculated at 15 graduate units per full-time graduate student per semester).  If enrollment trends continue to increase, the program will seek impacted status, additional faculty resources, or both.


In the future, the expected wave of public sector retirements among the baby boomer generation will accelerate.  This will produce shortages of managers, supervisors, and analysts in the local public and non-profit sectors.  These sectors will look to the CSU to address their educational and training needs, since the MPA degree is only offered in California by the CSU system, not the UC system.  The MPA program will require additional faculty resources to meet these anticipated demands over the next program review period.

Section 5.  Student Services

A.  Briefly describe how the department advises its majors, minors, and graduate students.


Our students are drawn from the greater Los Angeles County, Orange County, and beyond, from cities, counties, state and federal agencies, school districts, colleges and universities, health care facilities, and community-based and non-profit organizations.  The most common undergraduate majors are from the social and behavioral sciences (e.g., political science, psychology) but we also attract students from the arts, communications, engineering, health, and business fields.


MPA students tend to be part-time, commuter students.  Since our courses are held in the late afternoons, evenings, and on weekends, the Graduate Center for Public Policy and Administration is the student’s primary point of contact with the University.  Student services provided by the Center include program and career advising, progress appraisal, internship placement, referrals for employment, and participation in the student honor society, Pi Alpha Alpha.  We also furnish information about additional services available through other University offices.

Advising is performed by all full-time faculty. All application materials include an invitation to consult with an advisor (by telephone, e-mail, or in person) for any person contemplating the MPA Program at CSULB.  Accepted students are advised to meet as soon as possible with a faculty advisor.  Students may select any of the full-time faculty to be their advisor.  However, if the student’s preferred advisor is not available, any of the other full-time faculty can help the student as well.


All full-time faculty in the MPA Program, including the Director, voluntarily hold extra office hours each week that exceed the minimum required by the University, to assure that students have opportunities for advising.  The PPA office maintains a log of faculty office hours to facilitate appointment-making by students.  The office staff can also help students with program information, filing of appropriate forms, and referrals to other University offices.


Each MPA student has three major points of contact with an advisor.  First, advising takes the form of suggestions for the number of courses to be taken per semester and course sequencing, for both full-time and part-time students.  Second, after completing at least two courses (6 units), the student must meet with an advisor to complete the advancement to candidacy form.  At this point advising helps the student to select electives and to plan out the remainder of the program.  Third, the student meets with the advisor to confirm that requirements for graduation have been or will be met by the anticipated graduation date.  Students are also encouraged to meet with faculty for progress appraisal.  This occurs on a regular basis, as students meet with faculty in each required course to obtain approval for portfolio assignments. 


One of the full-time faculty serves as the Graduate Advisor and receives one course release time per semester.  This person represents the MPA Program at meetings of all graduate advisors at the College and University level and keeps other faculty abreast of changes in University policies or practices.  The Graduate Advisor holds additional office hours for persons seeking information about the program, and for students who are already in the program.  The Graduate Advisor also monitors student performance in the MPA Program, and notifies students whose grade point average has fallen below the minimum of 3.0 that they are on academic probation. 


B.  Describe opportunities for students to participate in departmental honors programs, undergraduate or graduate research, service learning, internships, and so forth, and how these opportunities are supported.  List the number of faculty and students participating in each type of opportunity and indicate plans for the future in these endeavors (expand, maintain, decrease).

There are no format research assistanceships or teaching assistanceships available to MPA students.  Students have the opportunity of participating in research in two ways: with faculty who are pursuing their own (funded or unfunded) research agendas, and with faculty as part of the student’s required PPA 697 Directed Research project.  Several student directed research projects have resulted in joint publications in peer reviewed scholarly journals with faculty supervisors as co-authors.


Internships are available but not required.  Most MPA students are “in-service,” i.e., already employed in the public sector at the time of acceptance into the program.  Many “pre-service” students also obtain employment while in the program, often due to an internship or referral from a classmate.  The Center maintains two books in the main office, one for internship opportunities and the other for job announcements.  


The purpose and requirements of the internship are detailed in the Graduate Center for Public Policy and Administration Internship Handbook (available on-line at the department web page).  Internships help, first, to hone a student's potential as a public manager. Second, they provide a forum wherein students can apply that which they learn in the classroom. Third, they provide experience for incipient managers that proves invaluable in the job market.  Internships also facilitate career changes for students with previous experience only in the private sector.


One of the full-time faculty, the designated Internship Advisor, is assigned the 3-unit PPA 585 Internship course each semester.  This course does not have regular class meetings, but enrolled in by students who are pursuing an internship.  The internship may be taken for up to nine credits in three-unit intervals. Students engage in ongoing counseling (via face-to-face meetings, phone contact, and in writing) with the  Internship Advisor over the life of the internship.  Our accreditation agency requires that internships consist of a minimum of 300 hours of on-site work experience.  Examples include grant research and writing for local municipalities; policy analysis; citizen satisfaction surveys; and organizational assessment for nonprofit agencies.  Internships for MPA students are generally paid by the employer.  Some internship experiences have resulted in a Directed Research project and/or offers of employment for the student.


Supervision is shared by the Internship Advisor and the on-site job supervisor.  Communication between the Internship Advisor and the on-site supervisor is usually by telephone and e-mail.  Academic credit is awarded when the agreed-upon number of hours and responsibilities have been completed in a satisfactory manner.  Grades are determined by: 1) sponsor evaluation report; 2) student products (e.g., reports, white papers, assessments); 3) Internship journal; and 4) the final report, where the student reflects upon their experiences, links their experiences to theory and practices covered in core courses, and discusses how the internship has affected the student's public employment goals.


There has been an increase since the last program review in the average number of students seeking an internship from about 5 or 6 per year to about 10 or 12 per year.  With the decreasing age of MPA students in recent years, and with the expected need for the training of more pre-service students to fill vacancies in the public sector in the future, the internship program will probably need to expand in the future.  


Placement advising is offered informally by full-time and part-time faculty, who all have professional experience working in the public sector and can provide students with insights into career shifts or alternative career paths.  In addition, several of our faculty completed their MPA degrees while working full time in the public sector, often at another California State University campus, so they can help students with advice on how to successfully complete the program, e.g., time management, balancing job and home and school, and study tips.  Because of the extensive public sector experience of many of our students, faculty encourage students to develop peer networks with other students for career enhancement as well as for mutual support.


The MPA program sponsors a chapter of the public affairs and administration student honor society, Pi Alpha Alpha.  Students are informed that they are eligible to join PAA when they have completed half their program (18 units) with a grade point average of at least 3.70.  There is an induction ceremony each spring at the annual graduation banquet.

Section 6.  Resources and Facilities
A.  List the state-support and non-state resources received by the program (or unit) since the last program review and the source of these revenues (e.g., state budget, UCES, external funding, etc.).


The budget for the MPA program consists of funds from several sources.  First, the salaries of permanent faculty and staff are paid from the state budget.  Salary dollars for permanent employees are not actually allocated to the departments; they are administered by the College.  The salaries of non-permanent employees, such as full-time and part-time lecturers, and temporary clerical help, are paid directly by the College (and so do not appear as a line item in the state budget).


Second, the department also receives state funding for general operating expenses, communications (telephones and postage), and faculty travel.  These funds as a rule must be completely spent by the end of the fiscal year, which runs from July 1 to June 30.  Other state funding is provided for instructional equipment from time to time but this is not a reliable source of funding. 


A third type of revenue is derived from outside sources, including revenue earned from self-support courses and the Distance-Learning MPA Program, administered through UCES.  Funds from the DL-MPA are used to pay a stipend to the faculty coordinator of the DL-MPA Program and to pay the salary of a part-time clerk to assist  DL-MPA students.  Any remaining funds may be spent on departmental needs (e.g., faculty training or travel, supplies, etc.) associated with the DL-MPA program and/or carried over into the next fiscal year.


Another source of self-support funding is from the Bureau of Government Research and Service.  The Bureau is a semi-autonomous arm of the Center which is allowed to earn revenues through grants, contracts, and seminars.  Funds accrued by the Bureau may be carried over into the next fiscal year.  Bureau funds may used to support the teaching, scholarship, and service missions of the MPA Program.  


The MPA program receives a small amount of revenue each year from donations, chiefly from alumni, which is shown in the table below.  The MPA program administers a student scholarship fund, the McGowan Fund, but the fund is strictly limited to funding one student per semester for 6 units (2 courses), and is not reflected in the table below.


The budget is generally inadequate in many ways.  Faculty development is a perennial concern.  There are very few funds allocated to the department to cover faculty travel to professional conferences or  participation in developmental activities.  A few other sources of funding on campus become available from time to time, but those are competitive, not predictable, and almost never pay the full costs of the activities, which make it difficult for the faculty at lower ranks--who are most in need of such activities--to participate at all.  The department’s allocation from the college for professional development can barely pay the cost for one person to present a paper at a regional or national conference, much less fund the entire department’s annual needs.  The operating expense funds do not allow for any major publications to be developed for outreach or marketing, student recruiting, alumni surveys, or for department newsletters.  There is no support for student research or travel.  


Another problem is that faculty salaries are relatively low for the cost of living in the area.  Many faculty therefore take advantage of Summer teaching opportunities which offer extra pay.  This adversely affects faculty ability to undertake research, publication, and other professional development activities during the summer, which are necessary for tenure and promotion.

Table 13.  MPA Program Budget

	Category/Year
	2000-01
	2001-02
	2002-03
	2003-04

	Permanent employee
	$431,442
	$418,139
	$364,034
	$385,913

	Part-time employee
	$106,775
	$101,815 
	$153,958
	$143,119

	Operating Expenses
	$5,700
	$5,858
	$6,209
	$6,836

	Phones & Postage
	$8,475
	$8,475
	$7,975
	$8,475

	Faculty Travel (total)
	$845
	$878
	$687
	$970

	Instructional Equipment
	$3,840
	$3,303
	$3,469
	$2,004

	Summer reimbursement
	$11,118
	$10,809
	$14,476
	$10,348

	Distance MPA
	$19,479
	$39,275
	$37,689
	$33,048

	Bureau (Grants & Contracts)
	$0
	$0
	$0
	$0

	Donations (phone-a-thon)
	$0
	$0
	$0
	$0

	Total
	$587,674
	$588,552
	$588,497
	$590,713



The MPA program is not assigned any student assistants because it does not teach any undergraduate courses, neither are funds available to hire students to help faculty with research, instruction, or service projects.


The MPA Program had several changes in its allocation of support personnel over the past few years.  Formerly, there were two full-time support staff, including one secretarial position and one student services position.  However, when the student services individual retired, the position was withdrawn from the department.  This has put increasing pressure on the remaining secretarial position.  The current full-time staff person, Robin Quirk, our Administrative Support Coordinator, is an invaluable member of the MPA Program.  She has worked above and beyond not only her assigned duties and her position classification, but beyond all expectations to provide excellent service to faculty, students, alumni, and other staff alike.  However, it is taxing our capacity to the maximum to provide services to all full- and part-time faculty as well as nearly 300 graduate students.

B.  Identify any special facilities and/or equipment used by the program (or unit), such as laboratories, computers, large classrooms, or performance spaces.  Identify any changes since the last program review, and priority needs for the future.


The College has an informal policy of providing a workstation (computer, printer, etc.) for each new faculty when they are hired, and this policy has generally been followed for faculty in the MPA Program.  This equipment should be replaced entirely each three years but so only the computers have been replaced by the College.  The department must use its operating funds to buy new printers and to replace other equipment that fails.  These situations have been exacerbated by past policies mandating purchases from the lowest bidder.  As a result, computer equipment acquired by the University tends to wear out and/or break down at a high rate.  Extended warranties become useless because these vendors often go out of business.  Departments may receive funds for purchase of instructional technology from year to year, but these funds rarely total the amount needed to keep the majority of faculty and staff computing resources current.  Technically, these funds are intended for equipment directly related to instruction, which is not interpreted to mean anything other than faculty computers or equipment used primarily in the classroom.


MPA faculty have spent considerable time in the past few years on computer and technology-related issues.  These include attempting to set up and keep running a computer lab for faculty instruction of students; repairing old or outdated office computing equipment; adding memory, replacing drives, and adding internet cards; installing new software; and the like.  While there are College personnel to assist faculty, there are not enough positions for al the faculty, students, and staff in one of the colleges with the heaviest concentration of graduate students.


Support in terms of instructional computing, faculty computing, and student computer labs has also been poor.  The funds for instructional equipment are insufficient to keep the program at an adequate level of currency.  One of our faculty, Dr. Ostrowski, has spent considerable time in the past four years getting a student computer lab set up so that department faculty could have a teaching lab.  He has also set up and maintained the MPA web page, tackled the many computer hardware and software problems plaguing office computers, and been responsible for stretching our few dollars to order necessary equipment.  


With an increased University emphasis on use of instructional technology, the few computer labs on campus have become increasingly over-booked.  The University needs to equip all classrooms with the technology that will allow faculty to make full use of the wide array of instructional methodologies available today at many other universities.  There also needs to be sufficient University technical personnel to equip and maintain such facilities, and planned replacement of obsolete equipment.

C.  Describe the current library resources for the program (or unit), the priorities for acquisitions in the period until the next program review, and any specialized needs such as collections, databases, etc.


The University Library excels in services to MPA students and faculty, especially in the areas of training and electronic access to information.  The Library carries a large number of hard copy journals applicable to public policy and public administration, and access to electronic copies is increasing.  Access to books has been expanded through the collaboration with other libraries.  The library’s Interlibrary Document Delivery service has obtained books and articles quickly, and a new service delivers articles directly to the faculty’s desktop computer.


There has been a great degree of cooperation and coordination between the MPA Program and the University Library.  Kelly Janousek, an extremely competent and very experienced senior librarian, has been designated the liaison for our program.  Ms. Janousek specializes in public administration, political science and social science. She has extensive experience in the design and development of programs in information resources and research for public administration, including the development of an extensive, web-based guide to public administration information resources.  Ms. Janousek and Dr. Ostrowski recently were awarded a grant to develop information competency across the MPA curriculum.


The library works closely with faculty in a number of areas, including instruction, research, and acquisitions, mostly through the designated liaisons.  Ms. Janousek regularly conducts information resource and research workshops for students in the Masters in Public Administration program, and her basic workshop is now required for all students who take our introductory course, PPA 500 Foundations of Public Administration.  Ms. Janousek also provides invaluable assistance to faculty and MPA students alike with requests for resources for research and coursework.  Similarly, one of the MPA faculty is designated each year as our program’s representative to the library, and is responsible for suggesting books, journals, and other materials to be added to the library’s collection or to otherwise be made available to faculty and students.

Section 7.  Planning
A.  Summarize all the major changes planned in the period until the next review.
Short Term Planned Changes (1-3 years)
1.  Seek impaction for the MPA program; limit enrollments to 120 FTES with current faculty allocation

2.  Increase the allocation of part-time faculty

3.  Obtain approval for an MPA with Option in Non-Profit Management and also a Graduate Certificate in Non-Profit Management.

Long Term Planned Changes (3-7 years)
1.  Increase the number of full-time faculty for the department

2.  Increase enrollment capacity to meet community demand

B.  Summarize all new or additional resources needed to support the planned major changes.
1.  Beginning immediately, a permanent addition of 1.0 FTES allocation to the department for part-time faculty hires each semester.  This will increase the total FTES allocation to the department from 8.5 FTES to 9.5 FTES.

2.  Within the next three years, In the long term, a permanent addition of 2.0 FTES allocation to the department for the recruitment of two additional tenure-track faculty.  This will increase the total tenured/tenure-track faculty to 9.

(Add additional information here as appropriate; may include a summary section; attach appendices as necessary)

